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- A Prefatory Note - 

.The papers (and note) published t r t  this issue of 
Si'E Reports represents a somcwtrat fragmentary re- 
sponse to the M L A  Sesston, "Beyond Interpretation," 
that provoked them. I he issues raised at that session 
were indeed.provocative, as are the responses pub- 
lished here. It seems quite clear that the exchange 
on this topic is by no means over. 

1 take the llberty to remark what will be obvious 
upon reading these responses: there 1s not much clarity 
or even comnlon ground for deciding what the issues are. 
Eugene Goodheart contil~ues to take jonathan Culler to 
task for lnsistirlg on a ". . . well, insidious" research 
progra'm that appears to be science (!I ;  while Michael 
Finney points out that in a debate that appears to be 
stubbornly political, one may very well question the 
kind artd quality of "science" at stake. l'he complexity 
of malives, political and otherwise, that inform questions 
of in~erpretat~on should not, perhaps, syrprlse us; and 
Susan Elliott's plea that we not obscure the practical 
and pedagog~cal consequences of our interpretive post- 
ures is very much to the purpose. 

Yet these responses, in the manner of polem~c, argu- 
ment, and plea, do exhibit some of the surprise of 
critical exigency when the interpretive practices we 
learn have not themselvcs been submitted to reflective 
scrutiny. That, i t  appears, is the central issue; and 
if that ts at least part of jonathaii Culler's insistence 
that we go "beyond" interl)retation, there seems little 
alternative to doing so, il' orily to understand w h y  this 
issue persists a s  a source 31 pr~vocation and uneasi- 
ness. i t  may be useful to note that "Interpratation" 
tias been as  much a code word or slogan among Amer~can 
critics at least slnce the lntc IgCO's, as  i t  has been a 
term of descrtption for well identilied practices. Veter- 
ans of r a r l ~ c r  cr i t~cal  wars may t h i n k  that if one does 
not "Interpret ," one must do "Philology" or "Scholar- 
shipu--as i f  interpreting could somehow be avolded i n  
any intellectual enterprise. Now, i t  appcars, the 
flyht~ng word is  "Theory" or "Science," and with the 
passing of time, older radicals may find themselves 
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accused of being the new r~actionaries. Still, inter- 
preting is unavoidable; and the persisting issue is 
whether we can really afford, professionaily o r  poli- 
tically, to go on beating each other with codes quu 
clubs, when the motives that inform our intellectual 
practices arise.from vital concerns that cannot be 
left to take care of themselves. 

In any case, the task of interpreting "lnterpre- 
tatiolt" is by no rncans concluded i t1  tllcsc responses-- 
just a s  i t  co~ttirtues, in ~ t s  many guises, in other SCE 
activities. Included in this issue are  rlotices of other 
projects--most notably, a confel.cnce on theories of 
narrative, jointly sponsored by thc Eltglish Department 
a t  Indiana University and by SCE. 

I n  SCE Repor t s  8, containing papers for the 1980 
M1.A Session, "Decor~structive Criticism: Directions," 
there w i l l  be a fuller report of other on-going projects 
and plans. 

Leroy Searle 
Secretary, SCE 
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Response t o  o t h e r  p a p e r s  on I n t e r p r e t a t i o n  

Eugene Goodheart 

Everyone on  t h i s  pane l  seems t o  a g r e e  t h a t  
i n t e r p r e t a t i o n  should n o t  be banished from t h e  
terminology o f  l i t e r a r y  d i s c o u r s e .  There is 
disagreement about  t h e  c i rcumstances  i n  which t h e  
a c t i v i t y  is u s e f u l .  3onathan C u l l e r  and Barbara 
Smith concede t h a t  i n t e r p r e t a t i o n  is necessary  i n  
t e a c h i n g  t h e  young. Barbara Smith s a y s  t h a t  t h e r e  
is even  a s e n s e  i n  which we can never o r  should  
never  go beyond i n t e r p r e t a t i o n :  "The very process  
by which we p e r c e i v e  and  comprehend t h e  un iverse- -  
n o t  on ly  t h e  speech,  t e x t s  and o t h e r  o b j e c t s  and 
e v e n t s  produced by o u r  f e l l o w  c r e a t u r e s ,  b u t  every- 
t h i n g  t h a t  e x i s t s  f o r  us." In  g i v i n g  up i n t e r p r e -  
t a t i o n  i n  t h i s  s e n s e ,  we would a b d i c a t e  o u r  humanity. 

I n  what s e n s e  t h e n  is  i n t e r p r e t a t i o n  
" ins id ious"?  I must c o n f e s s  t h a t  a p a r t  from C u l l e r ' s  
j u s t i f i e d  c r i t i c i s m  of t h e  New C r i t i c a l  h a b i t  of 
i n t e r p r e t i n g  t e x t s  i n  vacuo ( a s  s e l f - e n c l o s e d  
s t r u c t u r e s  w i t h o u t  r e f e r e n c e  t o  h i s t o r y  o r  o t h e r  
t e x t s ) ,  I s t i l l  do n o t  see t h e  f o r c e  of h i s  c r i t i q u e  
--though I b e l i e v e  I unders tand  i ts  motive. Barbara 
Smith speaks s c o r n f u l l y  o f  " the  set of a c t i v i t i e s  
t h a t  have been r e g u l a r l y  performed by numerous 
p r o f e s s o r s  of l i t e r a t u r e  and t h e i r  s t u d e n t s  wi th in  
t h e  w a l l s  of  academic i n s t i t u t i o n s  and upon pages 
o f  a s s o c i a t e d  p r o f e s s i o n a l  j o u r n a l s  f o r  roughly  
t h e  p a s t  f i f t y  y e a r s  . . ." Dut t h i s  is a 
d e s c r i p t i o n  o f  a n  a c t i v i t y ,  not  a  c h a r a c t e r i z a t i o n  
of  i t s  p r i n c i p l e .  I have l i t t l e  doubt  t h a t  i f  
Jonathan C u l l e r ' s  r e s e a r c h  program ( o r  anybody 
e l s e ' s ,  f o r  t h a t  m a t t e r ) ,  became t h e  r u l e  o f  t h e  
p r o f e s s i o n ,  t h e  p r o l i f e r a t i o n  o f  r e p e t i t i o u s  and 
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t r i v i a l  s t u d i e s  would i n v i t e  s i m i l a r  d e s c r i p t i o n .  
The q u e s t i o n  remains:  why 1s i n t e r p r e t a t i o n  i n  
p r i n c i p l e  i n s i d i o u s ?  A s  a  monopoly, i n t e r p r e t a t i o n  
o r  any r e s e a r c h  program would be  oppress ive .  The 
s tudy  of l i t e r a t u r e  a s  a n  i n s t i t u t i o n  o r  a s  a  mode 
of  d i s c o u r s e ,  C u l l e r ' s  p e r f e c t l y  good p r o p o s a l s  o f  
t o p i c s  f o r  s t u d y ,  need n o t  c a n c e l  i n t e r p r e t a t i o n  
a s  a  c o n t i n u i n q  l e g i t i m a t e  a c t i v i t y  of  l i t e r a r y  
c r i t i c i s m .  

Polemics tend  t o  exaggera te ,  d i s t o r t  and harden 
o p p o s i t i o n s .  Paul  Hernadi ' s  u n j u s t i f i e d  imputa t ion  
t h a t  i f  my "case  f o r  i n t e r p r e t a t i o n "  were t h e  law o f  
t h e  land ,  I would make i t  "hard t o  o b t a i n  t r a v e l  
p e r m i t s  t o  t h e  p e r i l o u s  f r o n t i e r  of  l l t e r a r y  theory  
t h i s  s i d e  of  u n a u t h o r i z e d - i n v e n t i v e n e s s  . . . and 
a p p r o p r i a t i v e  read ing"  is s u r e l y  a p i e c e  o f  p ~ l e m i c a l  
d i s t o r t i o n .  I d o n ' t  s e e  how I could  have made 
myself c l e a r e r .  I s a i d  t h a t  t h e o r y  can be s t i m u l a t i n g  
t o  l i t e r a t u r e  and i ts  s t u d y ,  bu t  I cha l lenged  Its 
r e c e n t  overweening ambi t ion  t o  a c h i e v e  a comprehensive 
s y s t e m a t i c  unders tanding  of  a  whole f i e l d .  I s h a r e  
Ihab Hassan's  modest s e n s e  of  what is p o s s i b l e  i n  t h e  
way of  deve loping  a comprehensive theory  o r  a  r e s e a r c h  
program f o r  a  whole p r o f e s s i o n .  I a l s o  p r a i s e d  t h e  
b r i l l i a n c e  o f  Roland B a r t h e s '  a p p r o p r i a t i v e  r e a d i n g s  
bu t  cau t ioned  a g a i n s t  h i s  form o f  d e c o n s t r u c t i o n  a s  
a  model f o r  o r d i n a r y  r e a d e r s .  I c o n f e s s  t o  s e r i o u s  
misg iv ings  a b o u t  Bar thes '  kind o f  unauthor ized  
i n v e n t i v e n e s s ,  which I w i l l  s h o r t l y  make c l e a r ,  b u t  
a p p r o p r i a t i o n  i n  vary ing  d e g r e e s  is a n a t u r a l  tendency 
o f  i n t e r p r e t a t i o n ,  w i t h  which I l a v e  no q u a r r e l  i n  
p r i n c i p l e .  K i e r k e g a a r d l s  r e a d i n g  o f  t h e  s t o r y  o f  
Abraham's s a c r i f i c e  o f  I s a a c  i s  a superb  example o f  
a  w r i t e r  a p p r o p r i a t i n g  an a n c i e n t  t e x t  t o  a  modern 
persona l  i n t e r e s t ,  wi thout  v i o l a t i n g  t h e  t e x t .  I 
wonder what a n x i e t y  Paul  Hernadl is  r e p r e s s i n g  when 
a c a u t i o n a r y  argument is  perce ived  a s  t h e  B e r l i n  Wall. 

It would be  a m i s r e p r e s e n t a t i o n  o f  t h e  r e a l  
d i f f e r e n c e s  among u s  however, s imply  t o  c o r r e c t  t h e  
polemical  d i s t o r t i o n s ,  a s  I have t r i e d  t o  do,  i n  
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o r d e r  toshow how we a l l  r e a l l y  a g r e e  a t  bottom, though 
o u r  emphases a r e  d i f f e r e n t .  C u l l e r ' s  a t t a c k  on 
i n t e r p r e t a t i o n  is, I t h i n k ,  more fundamental  than  
Barbara Smith and Paul  Hernadi  al low--perhaps more 
fundamental t h a n  C u l l e r  himself  would a d m i t ,  

I do n o t  t h i n k  t h a t  C u l l e r ' s  r h e t o r i c  i s  simply 
p a r t  of  a  s t r a t e g y  o f  dramat iza t ion- - though it may be 
p a r t l y  t h a t .  C u l l e r  wants t o  compel a change of 
a t t e n t i o n  and focus .  But t h e  reason  is n o t ,  a s  it 
is f o r  E. D. Hirsch ,  t h a t  i n t e r p r e t a t i o n  has  a l r e a d y  
a c c o m p l i s h e d i t s p u r p o s e s  and t h a t  we now need t o  
r e f r e s h  o u r  r e l a t i o n  t o  t h e  d i s c i p l i n e .  Nor i s  i t  
t h a t  C u l l e r  is  a s k i n g  f o r  change o r  n o v e l t y  f o r  i ts  
own sake.  I n t e r p r e t a t i o n  is i n s i d i o u s ,  i n  h i s  view, 
because it 1s an o b s t a c l e  t o  s c i e n t i f i c  advance and 
unders tanding .  In  Lhe s p i r i t  o f  t h e  s c i e n t i s t  C u l l e r  
approaches t h e  s u b j e c t  mat te r  o f  t h e  d i s c i p l i n e  and 
f i n d s  i t  wanting i n  purpose,  d i r e c t i o n  and r i g o r o u s l y  
d e f i n e d  assumptions.  When he laments t h a t  h i s  c r i t i c s  
o f f e r  no a l t e r n a t i v e s  t o  i n t e r p r e t a t i o n ,  h i s  i m p l i c i t  
assumption i s  t h a t  i n t e r p r e t a t i o n  is an error t h a t  
must be combatted i f  l i t e r a r y  s tudy  is t o  ach ieve  t h e  
condition o f  sc ience .  

What is t h e  c h a r a c t e r  of  C u l l e r ' s  commitment t o  
sc ience?  When Northrop Frye speaks  of  h i s  ambit ion 
t o  put  l i t e r a r y  s t u d y  o n  a s c i e n t i f i c  b a s i s ,  h i s  rode1  
is  e v o l u t i o n a r y  b io logy .  Or s o  he says .  I am n o t  
s u r e  t h a t  b io logy  is  i n  p r a c t i c e  F r y e ' s  model, The 
evoca t ion  o f  b io logy  is ,  however, s i g n i f i c a n t  because 
i t  r e f l e c t s  t h e  s p i r i t  o f  F r y e ' s  commitmerit t o  
l i t e r a t u r e .  For a l l  h i s  s c i e n t i s m ,  Frye remains 
t r u e  t o  h i s  romant ic  o r  Blakean h e r i t a g e .  L i t e r a r y  
s t u d y ,  f o r  Frye ,  c o n t i n u e s  t o  be  very much a l i f e  
s c i e n c e .  Not s o ,  I b e l i e v e ,  f o r  C u l l e r ,  who l i k e  
Roland B a r t l ~ e s  m i s t r u s t s  t h e  language of  o rganic i sm 
and n a t u r a l i s m .  C u l l e r ' s  (and B a r t h e s ' )  model is  
mechanism, which i n  t h e  p a r t i c u l a r  a p p l i c a t i o n  he 
makes of  it, i s  i n i m i c a l  t o  i n t e r p r e t a t i o n .  

I t h i n k  Barbara Smith is generous b u t  misleading 
i n  t r y i n g  t o  p r o t e c t  C u l l e r  from t h e  p o t e n t i a l  charge  
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t h a t  he is r e p u d i a t i n g  i n t e r p r e t a t i o n  a s  t h e  
p e r c e p t i o n  and comprehension o f  " t h e  speech,  t e x t s  
and o t h e r  o b j e c t s  and e v e n t s  produced by o u r  fe l low 
c r e a t u r e s . "  I n t e r p r e t a t i o n  i n  t h a t  sense  is a l s o  
t h e  enemy f o r  C u l l e r .  By d i s i n t e g r a t i n g  t h e  t e x t  
i n t o  s e n t e n c e s ,  t h e  product ion  of  which becomes t h e  
o b j e c t  o f  i n q u i r y ,  C u l l e r  e f f e c t i v e l y  d e s t r o y s  t h e  
t e x t  a s  an o r g a n i c  u n i t y - - w i t h  a vo ice ,  a  p o i n t  of 
view. The t e x t  o r  work is no longer  seen a s  t h e  
e x p r e s s i o n  of  a  f e l l o w  c r e a t u r e .  With t h e  deauthor-  
i z a t i o n  of  t h e  t e x t ,  t h e  d i s i n t e g r a t i o n  of i ts  u n i t y ,  
a l l  e f f o r t s  t o  i n t e r p r e t  become meaningless.  An 
unders tanding  of  t h e  product ion  of  s e n t e n c e s  o r  
l e x i c a l  p h r a s e s  does n o t  depend upon i n t e r p r e t a t i o n ,  
i n  which t h e  r e a d e r  t r i e s  t o  d i s t o v e r  t h e  p a t t e r n s  
t h a t  g i v e  c o n t i n u i t y  t o  t h e  work. In  read ing  
B a l z a c ' s  S a r r a s i n e  through Bar thes ,  one r e a d s  
v e r t i c a l l y ,  d i s r u p t i v e l y  a g a i n s t  t h e ' h o r i z o n t a l  
demands of  t h e  n a r r a t i v e .  The h o r i z o n t a l i t y  of 
t h e  n a r r a t i v e ,  which demands i n t e r p r e t a t i o n ,  is an 
e r r o r , t h a t  must be combatted,  i f  l i t e r a r y  s tudy  
is t o  a c h i e v e  s c i e n t i f i c  s t a t u s .  

L ike  any mechdnist ,  C u l l e r  does not  b e l i e v e  
t h a t  t h e  sum I s  g r e a t e r  than  t h e  p a r t s .  Decon- 
s t r u c t i v e  r a t h e r  than  c o n s t r u c t i v e  mechanist ,  he 
i s  more i n t e r e s t e d  i n  t h e  p a r t s  than  t h e  whole. 
C u l l e r ' s  m e c h a n i s t i c  b i a s  r e v e a l s  i t s e l f  i n  h i s  
r e p l y  t o  h i s  c r i t i c s  when he speaks  o f  t h e  p o s s i -  
b i l i t y  o f  producing "a compell ing account o f  t h e  
mechanism of c a t h a r s i s "  i n  King Lear whi le  ho ld ing  
t h e  view t h a t  Lear i s  "a s i l l y  o l d  f o o l . "  
C a t h a r s i s  is  a "mechanism" independent  of  t h e  
i n v e s t i g a t o r ' s  e x p e r i e n c e  of t h e  p lay .  The 
i n v e s t i g a t o r  accounts  f o r  t h e  c a t h a r s i s ,  which he 
h imse l f  could  h a r d l y  be  expec ted  t o  exper ience ,  
s i n c e  f o r  him Lear is  a f o o l .  The term mechanism 
is, of c o u r s e ,  a p p r o p r i a t e  t o  C u l l e r ' s  t~r lders tanding  
of  what c o n s t i t u t e s  a  t e x t :  i t  is a c o n s t e l l a t i o n  
of codes ,  a  c y b e r n e t i c  c r e a t i o n .  S a r r a s i n e ,  o r  
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f o r  t h a t  m a t t e r  The B r o t h e r s  Karamazov, c o u l d  have 
been produced b y a c o m m i t t e e  o r  by a computer. I 
should  add t h a t  C u l l e r ' s  mechanis t ic  b i a s  is a l s o  
m a n i f e s t  i n  t h e  s e p a r a t i o n  he makes between under- 
s t a n d i n g  and e x p e r i e n c e .  

Barbara Smith s a y s  t h a t  s h e  is arguing  f o r  t h e  
s p i r i t ,  not  t h e  l e t t e r  of  3onathan C u l l e r ' s  obser-  
v a t i o n s .  Her a f f e c t i o n  f o r  t h e  s y s t e m a t i c ,  f o r  
comprehensiveness,  f o r  c l e a r l y  a r t i c u l a t e d  g o a l s ,  
f o r  t h e  i n t e l l e c t u a l  a s  opposed t o  t h e  humanis t ic  
makes her  a l l e g i a n c e s  c l e a r .  ( I t  should be  no ted ,  
however, t h a t  h e r  o b s e r v a t i o n s  a r e  devoid o f  t h e  
mechanis t ic  i m p l i c a t i o n s  t h a t  one f i n d s  i n  C u l l e r  
and Bar thes . )  It is, of course ,  no argument a g a i n s t  
C u l l e r  o r  Smith t o  r a i s e  t h e  banner of t h e  humanist 
a g a i n s t  t h e  demons of  s c i e n t i f i c  i n t e l l e c t ,  system- 
b u i l d i n g  and computer programming. Such a response 
i n v i t e s  t h e  c o u n t e r  response  t h a t  banner waving of 
t h i s  kind is romant ic  s e n t i m e n t a l i t y .  I d o n ' t  mean 
t o  wave t h e  banner a s  much a s  t o  focus  on t h e  
assumptions o f  C u l l e r ' s  view, which I t h i n k  t h e  
d i s c u s s i o n  h a s  tended t o  mute i f  n o t  c o n c e a l .  

There is ,  I t h i n k ,  an odd p o l a r i t y  i n  t h e  views 
of t h o s e  who wish t o  make l i t e r a r y  study more 
s c i e n t i f i c  and s y s t e m a t i c  than it p r e s e n t l y  is. 
Sc ience  and system s u g g e s t  impersona l i ty ,  detachment,  
o b j e c t i v i t y .  Yet a t  t h e  same t ime t h i s  s c i e n c e  is 
supposed t o  account  f o r  t h e  s u b j e c t i v i t y  o f  t h e  
r e a d e r ' s  response ,  s i n c e  t h e  t e x t  has  l o s t  its 
i n t e g r i t y ,  its o b j e c t i v e  c h a r a c t e r .  A s c i e n c e  of  
s u b j e c t i v i t y  is perhaps  n o t  imposs ib le .  It remains, 
however, t o  b e  asked what it could  accomplish,  i f  
i t  were p o s s i b l e  of realization. 

One can never  i n s u r e  o n e s e l f  a g a i n s t  be ing  
misunderstood and mistaken.  But I want t o  make 
c l e a r  aga in  where I s t a n d  on t h e  main i s s u e .  1 )  I 
b e l i e v e  t h a t  t h e o r e t i c a l  s p e c u l a t i o n  is  necessary  
and v a l u a b l e  i n  any f i e l d  of  s t u d y ,  but  I a l s o  
b e l i e v e  wi th  A r i s t o t l e  t h a t  t h e  p o s s i b i l i t y  o f  
comprehensiveness and p r e c i s i o n  v a r i e s  from 
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s u b j e c t  m a t t e r  t o  s u b j e c t  m a t t e r .  What is p o s s i b l e  i n  
p h y s i c s  is  n o t  p o s s i b l e  i n  p o e t i c s .  The r e s i s t a n c e  t o  
a s c i e n c e  o f  l i t e r a t u r e  is, moreover, n o t  simply a 
m a t t e r  of t h e  degree  of p r e c i s i o n  p o s s i b l e  i n  t h e  
formula t ion  of  s t a t e m e n t s  about  a  s u b j e c t  mat te r .  It 
proceeds from a view expressed  by Ihab Hassan t h a t  
l i t e r a r y  works and t h e  r e a d i n g  of  them a r e  t h e  
e x p r e s s i o n s  of  i n d i v i d u a l ,  subjective exper ience  o r  
d e s i r e .  A t h e o r e t i c a l  ambit ion a t  once impersonal ,  
comprehensive and s y s t e m a t i c  may f a l s i f y  t h i s  s i t u -  
a t i o n .  ( I n c i d e n t a l l y ,  one could  w r i t e  an e s s a y  
"Barthes a g a i n s t  Bar thes"  i n  which one counterpoin ted  
h i s  view o f  w r i t i n g  a s  d e s i r e  t o  h i s  ambit ion t o  t u r n  
l i t e r a r y  s t u d y  i n t o  s e m i o t i c s . )  2 )  I b e l i e v e  t h a t  
t e x t s  a r e  a t  once d e t e r m i n a t e  and inde te rmina te .  
Arguments about  t h e  meaning of a  t e x t  cannot  be 
s e t t l e d  by simply p o i n t i n g  t o  t h e  t e x t .  Evidence 
i t s e l f  may be a product  of  i n t e r p r e t a t i o n - - a s  Hernadi 
p o i n t s  o u t .  But most t e x t s  have a tobography,  s a l i e n t  
and l e s s  s a l i e n t  f e a t u r e s :  t h e r e  a r e  c o n s t r a i n t s ,  
which every r e s p o n s i b l e  c r i t i c  should observe.  3 )  I 
b e l i e v e  i n  t h e  p o s s i b i l i t y  o f  a  kind of d i a l o g u e  
between r e a d e r  and t e x t  (presupposed by my b e l i e f  
t h a t  t h e  t e x t  can be al lowed o r  made t o  speak f o r  
i t s e l f )  and t h a t  such a d l a l o g u e  has  no t  been 
exhaus ted  by t h e  i n t e r p r e t a t i o n s  of  t h e  p a s t .  4 )  
There Is a s p a c e  i n  l i t e r a r y  s t u d y  f o r  t h e  c r e a t i v e ,  
powerful r e a d e r ,  who a p p r o p r i a t e s  t e x t s  f o r  h i s  own 
purposes.  My q u a r r e l  w i t h  B a r t h e s  and w i t h  C u l l e r  
when h e  f o l l o w s  him is t h a t  t h e  model f o r  a p p r o p r i -  
a t i o n  is t h e  c y b e r n e t i c  model: t h e  t e x t  is  simply 
conceived a s  a  c o n s t e l l a t i o n  of  a r b i t r a r i l y  chosen 
codes.  C a l l  me a humanist  (who i n c i d e n t a l l y  is 
n o t  opposed t o  t h e  i n t e l l e c t ) ,  bu t  t h e  c y b e r n e t i c  
model a s  t h e  dominant model f o r  a  whole p r o f e s s i o n  
seems t o  me--well, i n s i d i o u s .  
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It  makes me s l i g h t l y  uncomfortable t o  f i n d  myself 
i n  agreement w i t h  Jona than  C u l l e r  about  much of 
anyth ing ,  b u t  h i s  c r i t i q u e  ( i n  S o c i e t y  f o r  C r i t i c a l  
Exchange Repor t s  #6) of t h e  c r i t i q u e s  ( i n  SCER 16) 
o f  h i s  a r t i c l e  "Beyond I n t e r p r e t a t i o n ' '  ( i n  Compara- 
t i v e  L i t e r a t u r e  28) seems t o  me, i n  s p i t e  o f  t h e  - 
s l i g h t l y  i n j u r e d  a d o l e s c e n t  tone  C u l l e r  t a k e s ,  
r i g h t  on t h e  mark. Tha t  is, a s  C u l l e r  p o i n t s  ou t ,  
what is a t  i s s u e  is n o t  whether people can ,  do, w i l l  
and should i n t e r p r e t  l i t e r a r y  t e x t s .  Obviously 
people  can, do and w i l l  i n t e r p r e t  l i t e r a r y  t e x t s ,  
and, s i n c e  t h e y  can, do and w i l l  i n t e r p r e t  l i t e r a r y  
t e x t s ,  i t  is I t h i n k  (and I t h i n k  C u l l e r  t h i n k s  so  
too)  moot whether they  should  i n t e r p r e t  l i t e r a r y  
t e x t s .  The i s s u e  which C u l l e r  r a i s e s  is n o t  ep is -  
t emologica l ,  b u t  p r o f e s s i o n a l  ( i n  t h e  t r i v i a l  
s e n s e  we have a l l  come t o  u s e  t h a t  term) and  pol i -  
t i c a l .  The q u e s t i o n  C u l l e r  r a i s e s  is whether  o r  
n o t  t h e  p u b l i c a t i o n  of  i n t e r p r e t a t i o n s  should  
c o u n t  a s  s c h o l a r l y  and p r o f e s s i o n a l  a c t i v i t y .  
Tha t  t h a t  is t h e  c a s e  is e v i d e n t  i n  C u l l e r ' s  obser- 
v a t i o n  " t h a t  o u r  t e n u r e  system c r e a t e s  a  need f o r  
t h e o r i e s  and methods that g e n e r a t e  numerous smal l  
p r o j e c t s  which can  be  completed i n  l e s s  t h a n  s i x  
y e a r s  and l i s t e d  on c u r r i c u l u m  v i b a e s .  S i n c e  
i n t e r p r e t a t i o n  can g e n e r a t e  a n  e n d l e s s  s e r i e s  of 
twenty-page a r t i c l e s ,  it s u i t s  o u r  system much 
b e t t e r  than  t h e o r i e s  whose p r o j e c t s  would t a k e  

- y e a r s  t o  complete.." (m 16,  83) What C u l l e r  is 
t r y i n g  t o  do, a l though h e  is too  p o l i t e  t o  s a y  s o  
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( i n  p r i n t  a t  l e a s t ) ,  is t o  r e c o n s t i t u t e  what counts  
a s  l e g i t i m a t e  p r o f e s s i o n a l  s c h o l a r l y  a c t i v i t y  i n  
o r d e r  t o  p u t  a l l  of  t h o s e  Midwestern second-rate 
s t a t e  u n i v e r s i t y  i n t e r p r e t e r s  who a r e  i n c a p a b l e  of 
doing theory  o u t  of b u s i n e s s .  

I am not  s u g g e s t i n g ,  of c o u r s e ,  t h a t  C u l l e r ' s  
arguments a r e  n o t  open t o  a t t a c k  o r  c r i t i c i s m .  One 
t h i n g  t o  do is  t o  a t t a c k  h i s  p o l i t i c a l  p o s i t i o n .  
Again, I f i n d  myself uncomfortably i n  agreement 
w i t h  C u l l e r .  I don ' t  s e e  any p o i n t  i n  p u b l i s h i n g  
i n t e r p r e t a t i o n s  e i t h e r .  I never read  them myself 
and d o n ' t  much a s s o c i a t e ,  s o c i a l l y  o r  i n t e l l e c t u a l -  
l y ,  w i t h  people  who do. However, i f  I were an un- 
tenured  a s s i s t a n t  p r o f e s s o r  a t  a  second-rate Mid- 
wes te rn  U n i v e r s i t y  who r e a l l y  c a r e d  about  g e t t i n g  
t e n u r e ,  I might f i n d  i t  p o s s i b l e  t o  launch  a  f a i r l y  
d e t a i l e d  and n a s t y  a t t a c k  on C u l l e r t ' s  o b v i o u s l y  
snobbish concept ion  of l i t e r a r y  p r o f e s s i o n a l i s m .  

I would c e r t a i n l y  begin  such a n  a t t a c k  by p o i n t -  
ing  o u t  t h a t  "Beyond I n t e r p r e t a t i o n "  is  n o t  a  sub- 
s t a n t i v e  e s s a y  but  a  polemic of t h e  e a s i e s t  k ind ;  
I would a l s o  p o i n t  o u t  t h a t ,  l i k e  a l l  h i s  prede- 
c e s s o r s  who have t r i e d  t o  r e c o n s t i t u t e  t h e  profes -  
s i o n  i n  t h e i r  own images, C u l l e r  f i r s t  h a s  t o  k i l l  
o f f  t h e  p r i n c i p l e  compet i t ion ,  i n  h i s  c a s e ,  Frye, 
F i s h  and t h e  psychoanaly t ic  people  (who a r e  ap- 
p a r e n t l y  t o o  numerous t o  enumerate) .  I would 
p o i n t  o u t  t h a t  C u l l e r ' s  murder of  F i s h  is s o  
sloppy and i n e f f e c t u a l  t h a t  h e  ( C u l l e r )  h a s  to  
immediately a p o t h e o s i z e  him ( F i s h )  a s  t h e  s o u r c e  
and i n s p i r a t i o n  of  h i s  ( C u l l e r ' s )  i d e a s .  And s o  
on. 

But C u l l e r  i s ,  I b e l i e v e ,  v u l n e r a b l e  i n  a  more 
s i g n i f i c a n t  way. A f t e r  e l l ,  h e  does s u g g e s t  a n  
a l t e r n a t i v e  p r o j e c t  t o  i n t e r p r e t a t i o n .  A s  we a l l  
know, t h a t  p r o j e c t  is  d e s c r i b e d  most f u l l y  i n  

C u l l e r ' s  S t r u c t u r a l i s t  P o e t i c s  and i t ~ v o l v e s ,  es-  
s e n t i a l l y ,  a thorough e x p l i c a t i o n  of what C u l l e r  
c a l l s  " l i t e r a r y  competence." A t  a n o t h e r  t ime and 
i n  a n o t h e r  p l a c e ,  I w i l l  a rgue  t h a t  C u l l e r ' s  n o t i o n  
o f  " l i t e r a r y  competence" is a  product  o f  h i s  r a t h e r  
narrow e d u c a t i o n a l  e x p e r i e n c e  and is c o n s t i t u t e d  
by noth ing  more ( n o r ,  I suppose I should add ,  l e s s )  
profound than  t h e  s e t  of  i n t e r p r e t i v e  s t r a t e g i e s  
and r h e t o r i c a l  d e v i c e s  one would pick up i n  t h e  
process  of g e t t i n g  a  degree  i n  English a t  a  good 
E a s t e r n  o r ,  b e t t e r ,  Engl i sh  U n i v e r s i t y .  Meanwhile, 
Barbaric H e r r n s t e i n  Smith has already--not  i n  her  , 

r a t h e r  p o l i t e  c r i t i q u e  of  C u l l e r  i n  SCER U6 where 
s h e  simply p o i n t s  o u t ,  a f t e r  agree ing  t h a t  we 
should pe t  beyond i n t e r p r e t a t i o n ,  t h a t  s h e  does 
n o t  a g r e e  w i t h  C u l l e r  about  what we should do when 
we g e t  t h e r e ,  bu t  ra ther - - in  On Margins o f  Dis- 
c o u r s e  (Chicago, 1978) done a  p r e t t y  n i c e  job of 
p o i n t i n g  o u t  t h e  fundamental  a b s u r d i t y  of  C u l l e r ' s  
analogy between l i t e r a r y  competence and l i n g u i s t i c  
competence and o f  c l a r i f y i n g  some of t h e  implica-  
t i o n s  of t h a t  fundamental  a b s u r d i t y  f o r  C u l l e r ' s  
p r o j e c t .  (To be  f a i r ,  Barbara Smith does p r a i s e  
C u l l e r  f o r  h i s  i n s i g h t s  i n t o  n a r r a t i v e ,  and merely 
laments  h i s  enslavement t o  l i n g u i s t i c s . )  And i n  
a  r e a l l y  remarkable e s s a y  ( i n  D i a c r j t i c s ,  Winter, 
1979) Marie-Laure Ryan exposes t h e  s u p e r f i c i a l i t y  
and i l l o g i c a l i t y  of C u l l e r ' s ,  i n  f a c t  of  t h e  whole 
French s t r u c t u r a l i s t  and  p o s t - s t r u c t u r a l i s t  move- 
ment ' s ,  r e a d i n g , i n t e r p r e t a t i o n  and use  of Saussure.  

However, I am n o t ,  h e r e ,  p a r t i c u l a r l y  i n t e r -  
e s t e d  i n  d e t a i l i n g  C u l l e r ' s  l i n g u i s t i c  incompetence 
( I  use t h e  p h r a s e  i n  i t s  n o n - t e c h ~ l i c a l  s e n s e ) .  I 
merely want t o  n o t e  i t  i n  o r d e r  t o  expose a  dupl i -  
c i t y  i n  t h e  p r o j e c t  he poses a s  a n  a l t e r n a t i v e  t o  
i n t e r p r e t a t i o n .  I n  o r d e r  to  do t h a t ,  I a l s o  need to 
t u r n  t o  a  d i f f e r e n t  c h a r a c t e r i z a t i o n  of t h e  
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p r o j e c t ,  t h e  one he a t t r i b u t e s ,  uzijustly--I w i l l  
r e t u r n  t o  t h e  i n j u s t i c e  l a t e r - - t o  S t a n l e y  F i s h  i n  
"Beyond I n t e r p r e t a t i o n . "  C u l l e r  s a y s ,  "The t a s k  
of  t h e  c r i t i c ,  a s  i t  seems t o  emerge from F i s h ' s  
e n t e r p r i s e ,  would be  t o  d e s c r i b e  t h e  procedures  and 
convent ions  of read ing  s o  a s  t o  o f f e r  a  comprehen- 
s i v e  theory  of  t h e  way we go about  making s e n s e  of 
t e x t s . "  ("Beyond I n t e r p r e t a t i o n , "  Comparative Lit- 
e r a t u r e ,  28, 252) And l a t e r - - i n  c a s e  any r e a d e r s  
a r e  s k e p t i c a l  about  t h i s  be ing  C u l l e r ' s  e n t e r p r i s e  
and n o t  Fish's--"The f u t u r e  l i e s  . . . i n  t h e  
t h e o r e t i c a l  e n t e r p r i s e  which F i s h  s k e t c h e s  then 
f l e e s . "  (252) (Why F i s h  f l e e s  i s  a  q u e s t i o n  I w i l l  
r e t u r n  t o  i n  t h e  c o n t e x t  of t h e  i n j u s t i c e  mentioned 
e a r l i e r . )  

NOW C u l l e r ' s  p r o j e c t  a p p e a r s  t o  have two p a r t s :  
(1 )  t o  l is t  l i t e r a r y  convent ions ,  a l l  of them, pre-  
sumably; and (2)  t o  c o n s t r u c t  a  theory of how we 
make s e n s e  of  t h i n g s .  Now, taken  s e p a r a t e l y ,  each 
o f  t h e  p r o j e c t s  h a s  a t  l e a s t  some mer i t .  I t  seems 
t o  me a  comprehensive l i s t  of l i t e r a r y  convent ions  
c h a r a c t e r i z e d  a s  conventions of read ing  is  a  per-  
f e c t l y  a p p r o p r i a t e  t a s k  f o r  l i t e r a r y  s c h o l a r s  and 
c r i t i c s .  And, of course ,  we a l l  would l i k e  t o  know 
more about  how t h e  mind works i n  t h e  p r o c e s s  of 
making s e n s e  of  t h i n g s .  The problem is  t h a t  f o r  
C u l l e r  t h e s e  a r e  n o t  two d i f f e r e n t  p r o j e c t s ,  but  
t h e  same p r o j e c t .  He a p p a r e n t l y  assumes t h a t  a  
comprehensive list of conventions w i l l  c o n s t i t u t e  
a  d e s c r i p t i o n  of how t h e  mind makes s e n s e  of l i t e r a -  
t u r e .  And t h a t  is simply nonsense.  A l ist  of con- 
v e n t i o n s  is j u s t  t h a t :  a  l i s t  of conventions.  A 
l i s t  of convent lons  does not  even account f o r  what 
a  convent ion  is ,  l e t  a l o n e  t h e  f u n c t i o n  of  conven- 
t i o n  i n  menta l  p r o c e s s e s .  Only t h e  most n a i v e  of 
s e m i o l o g i s t s ,  o n l y  t h e  most s u p e r f i c i a l  r e a d e r  of 
Saussure  and t h e  o t h e r  s e m i o l o g i s t s ,  could  p o s s i b l y  
asstme t h a t  t h e  a r t i c u l a t i o n  of  conventions 

c o n s t i t u t e s  a  d e s c r i p t i o n  o r  theory  of menta l  
p rocess .  T h e r e  is s imply  no  connection between t h e  
two e n t e r p r i s e s .  

I t h i n k  it is  f a i r  t o  assume t h a t  Jona than  
C u l l e r  i s  n o t  s t u p i d .  I n  t h a t  case ,  i t  is a l s o  f a i r  
t o  a s k  why he is a t t e m p t i n g  t o  l i n k  a  r e l a t i v e l y  
t r i v i a l  e n t e r p r i s e  t o  a  powerful  t h e o r e t i c a l  goa l .  
I t h i n k  t h e  answer is r e l a t i v e l y  simple.  It is j u s t  
a n o t h e r  p o l i t i c a l  p loy .  I f  t h e  knowledge o f ,  i f  t h e  
a b i l i l t y  t o  r e a d ,  i n t e r p r e t ,  make sense  o f ,  under- 
s t a n d ,  and t e a c h  l i t e r a t u r e  depends upon having a  
knowledge of a  p a r t i c u l a r  s e t  o f  convent lons ,  and 
i f  t h e  more r e s p e c t a b l e  i n s t i t u t i o n s  of h i g h e r  
l e a r n i n g  a r e  t h e  r e p o s i t o r y  and d i s s e m i n a t o r s  of 
t h o s e  convent ions ,  t h e n  only  t h o s e  people t o  whom 
t h e  convent ions  have been t r a n s m i t t e d  w i l l  belong 
t o  t h a t  e l i t e  t h a t  is capable o f  making t h e  r i g h t  
s e n s e  of l i t e r a t u r e .  C u l l e r ' s  whole e n t e r p r i s e  is 
n o t  only c o n s e r v a t i v e ,  bu t  e l i t i s t .  I t  n o t  only 
d e n i e s  t h e  r i g h t  of t h e  man i n  t h e  s t r e e t  t o  in -  
t e r p r e t  l i t e r a t u r e ,  b u t  d e n i e s  t h e  p o s s i b i l i t y  
t h a t  he can  even do s o .  

Arrogant  a s  he may be, S t a n l e y  Fish knows 
p e r f e c t l y  w e l l  t h a t  t h e  a r t i c u l a t i o n  of t h e  conven- 
t i o n s  of r e a d i n g  w i l l  n o t  c o n s t i t u t e  a  t h e o r y  of 
anyth ing .  Tha t  i a  why C u l l e r  Is u n j u s t  i n  a t t r i b u -  
t i n g  h i s  e n t e r p r i s e  t o  F i s h  and unjus t  i n  c r i t i c i -  
z i n g  F i s h  f o r  f l e e i n g  from a  t h e o r e t i c a l  e n t e r -  
p r i s e  which is, i n  f a c t ,  p o l i t i c a l  and n o t  theo- 
r e t i c a l  a t  a l l .  I am n o t ,  of course ,  denying the  
p o s s i b i l i t y  o f  c o n s t r u c t i n g  a  theory  of how we 
make sense  of  t h i n g s .  I am simply s u g g e s t i n g  t h a t  
such  a  tlieory would be a  very complex m a t t e r  and 
t h a t  t h e  c o n s t r u c t i o n  of such a  theory is  a s  much 
beyond t h e  a b i l i t i e s  of  Jonathan C u l l e r  a s  i t  i s  
beyond t h e  a b i l i t i e s  of  anyone whose t r a i n i n g  has 
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been p r i m a r i l y  i n  l e t t e r s ,  modern o r  o therwise .  

But I d o n ' t  have any i n t e r e s t  i n  p u t t i n g  C u l l e r  
o u t  o f  b u s i n e s s .  I d o n ' t  want t o  put  anybody o u t  
of  b u s i n e s s ,  Let  Culler--and h i s  d i s c i p l e s ,  should 
he a t t r a c t  any--put t o g e t h e r  a  monumental l i s t  of 
l i t e r a r y  convent ions .  I look forward t o  j o i n i n g  
t h e  Book-of-the-Month Club i n  2020 i n  o r d e r  t o  g e t  
t h e  Oxford U n i v e r s i t y  P r e s s  Micro-ed i t ion  of i t  f o r  
my great-grandson a t  a  cons iderab ly  reduced r a t e .  
But, then ,  l e t  us a l s o  f o r g i v e  o u r  untenured 
a s s i s t a n t  p r o f e s s o r s  t h e i r  i n t e r p r e t a t i o n s .  

SCE R E P O R T S  

Beyond t h e  Academy 
S w a n  E l l i o t t  (Clark Univers i ty )  

Sometimes when r e s e a r c h e r s  l o s e  t h e i r  focus  on 
themselves t e m p o r a r i l y  and become i n t e r e s t e d  in -  
s t e a d  i n  t h e  m a t e r i a l  t h a t  they a r e  a n a l y z i n g ,  
they  mistake themselves f o r  " d i s i n t e r e s t e d  observ- 
e r s "  of  t h e  phenomena t h a t  they s tudy .  Though 
they  b e l i e v e ,  as A l f r e d  Schutz h a s  argued, t h a t  
t h e o r e t i c a l  t h i n k e r s  can suspend t h e i r  s u b j e c t i v -  
i t y ,  such t h i n k e r s  only appear t o  do so .  They a r e  
n o t  " d i s i n t e r e s t e d  observers . "  To d i s g u i s e  our  
p e r s o n a l  and c o l l e c t i v e  q u e s t s  f o r  kncwledge as 
" d i s i n t e r e s t e d "  and " d i s p a s s i o n a t e "  i s  a  common 
p r o f e s s i o n a l  defense .  We a r e  n o t  d i s p a s s i o n a t e  
about  l i t e r a t u r e  o r  what we do w i t h  i t .  F a i l u r e  
t o  admit p e r s o n a l  involvement i n  what we proc la im 
t o  be  engaging holds  back t h e  development o f  our  
d i s c i p l i n e .  

Nost i m p o r t a n t l y ,  i t  holds  us back a s  t e a c h e r s ,  
people whose p e r s o n a l  involvement i n  our s t u d i e s  
could  s e r v e  a s  t h e  impetus t o  mot iva te  t h e  growing 
m a s s  o f  s t u d e n t s  who p r e s e n t l y  p e r c e i v e  t h a t  they 
have l i t t l e  i n  common w i t h  us because they  cannot 
understand o u r  g o a l s  and values.  P a r t  of t h e  iw  
p o r t a n t  t a s k  b e f o r e  us is  t o  make t h e s e  g o a l s  and 
v a l u e s  c l e a r e r  t o  such s t u d e n t s ,  t o  r e l a t e  o u r  
concerns  t o  t h e i r s .  Abdica t ing  t h i s  r e s p o n s i b i l i t y  
w i l l  g e t  us nowhere. 

We t o o  s e e k ,  a t t a i n ,  and en joy  p r o f e s s i o n a l  re- 
wards,  as most s t u d e n t s  wish  t o  do. To recognize  
o u r  common ground i n  t h e  p u r s u i t  of kncwledge and 
i n  t h e  wish f o r  t h e  v a r i o u s  k inds  o f  rewar* r e s u l t -  
i n g  from its "possession" u n i t e s  us w i t h  one another  
a s  people.  The i n c l u s i o n  of  s t u d e n t s  i n  o u r  prof- 
e s e i o n a l  c i r c l e  keeps us--endangered s p e c i e s  t h a t  
we a r e  r a p i d l y  becoming--from dying  out .  And I am 
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re fe r r ing  t o  psychologica l  and s o c i a l  a s  w e l l  as  
economic f ac to r s .  One of t he  rewards offered  t o  
teachers  is  the  s a t i s f a c t i o n  of knowing t h a t  we 
have helped o the r  people t o  l ea rn  what we know. 

In  my m educat ional  experience,  teachers  
ab l e  t o  communicate t he  p r a c t i c a l  value of t h e i r  
kncwledge s t imula ted  my present values and con- 
cerns as a s cho la r / t eache r .  Most valuable t o  m e  
now are  those  scho la r s  who can show freshmen as  
w e l l  as graduate s tuden t s  and "peers" t h e  p rac t i -  
c a l  consequences t h a t  t h e i r  apparently e s o t e r i c  
t h e o r e t i c a l  i n q u i r i e s  can have f o r  "ordinary" 
people. 

As a recent novel by Jud i th  Guest may suggest ,  
t he  concept of "ordinary" people deyalues them. 
Yet t h i s  comonplace concept under l ies  c r i t i c a l  
assumptions observable,  f o r  example, i n  Good- 
h e a r t ' s  con t r a s t  of "gifted" (ext raordinary)  and 
"ordinary" readers and i n  Hassan's remarks. Des- 
p i t e  t he  deference of both Goodheart and Hassan t o  
Barthes,  who is f o r  them a "gi f ted"  and an "inspired" 
reader,  respect ive ly ,  t h e i r  admiration sugges ts  
t h a t  they f e e l  more of a common bond wi th  Barthes 
than they do with t h e i r  "ordinary" s tudents .  This 
is hardly  s u r p r i s i n g ;  an often-heard d i s t i n c t i o n  
between col lege  teachers  of l i t e r a t u r e  and most 
col lege  s tuden t s  (gene ra l ly  not our majors) is 
t h a t  the  fonner  a r e  "extraordinary" readers  while 
t he  l a t t e r  a r e  j u s t  "ordfnary" ones. The teachers  
remeuber themselves as  "gifted" s tuden t s  i n  con- 
t r a s t  t o  the ." types l '  they have before them i n  the  
classroom. I n  e a r l i e r  l e v e l s  of education,  we hear  
of "gi f ted"  o r  "exceptional" l ea rne r s  and "remedial" 
o r  ( n w )  "developmental" s t u d i e s ,  of "specia l  needs ." 
Though many of us may be too  o ld  t o  have been iden t i -  
f i e d  i n  grammar school  i n  any of these terms, a s ,  
say ,  "g i f ted"  s tuden t s ,  we d id  develop our "g i f t s , "  

ou r  t a l en t s .  Our teachers  may h a w  guided us i n  
t h i s  development, but we did  develop them our- 
s e lves .  

Giving s tuden t s  t h e  opportunity t o  develop 
whatever t a l e n t s  and s k i l l s  they possess is an 
e s s e n t i a l  p a r t  of our job as teachers .  Seeing 
how c r i t i c i s m  r e l a t e s  t o  o ther  learning ac t iv -  
i t i e s  would h e l p  s tuden t s  a t  a l l  l eve l s  t o  under- 
s t and  how reading and w r i t i n g  r e l a t e  t o  t h e i r  
o the r  experiences.  I f  educators from grade school 
on would g ive  them more confidence i n  a b i l i t i e s  
t h a t  they a r e  d iscover ing,  these  s tudents  would be 
encouraged t o  develop them. They would f e e l  more 
l i k e  examining t h e i r  own experiences and more l i k e  
l ea rn ing  from both teachers  and books, 

Perceiving t h e  l i n k s  between so-cal led  "ordin- 
ary" o r  non-professional readers and w r i t e r s  and 
nore accomplished ones would promote the  fu tu re  
s tudy of l i t e r a t u r e .  Scholar/ teachera would under- 
s t and  the  reading and w r i t i n g  a b i l i t i e s  of t h e i r  
s tuden t s  and o the r  colleagues i n  r e l a t i on  t o  t h e i r  
own a b i l i t i e s .  They would use t h i s  understanding 
i n  teaching o l d e r  s tuden ta  too,  whose p ro fe s s iona l  
reading h a b i t s  may be more f u l l y  formed than those 
of most younger people and q u i t e  d i f f e r e n t  i n  sane 
respects  from t h e  reading h a b i t s  of the p ro fe s s iona l  
t eache r  of l i t e r a t u r e .  

The widespread empl~asis on the  reader and on 
readera i n  contemporary l i t e r a r y  c r i t i c i s m  r e f l e c t s  
t hese  concerns. I s e r ' s  attempt t o  understand "the 
a c t  of reading'' and C u l l e r ' s  formulation of  "lit- 
e r a r y  competence" may be  seen i n  t h i s  l a r g e r  con- 
t e x t .  But t o  assume t h a t  "ordinary" readers /  
s tuden t s  a r e  n o t  so  worthy of a t t en t ion  aa prof- 
e s s i o n a l  readers  is contrary  t o  current  goals.  

' 

In s tudying reading "conventions," " s t r a t eg i e s , "  
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and the  methods of "gi f ted"  r eade r s ,  we may be  
ab l e  t o  ga in  i n s i g h t s  about how t o  make "gifted" 
readers out of "ordinary" ones. (Metaphors l i k e  
making wheat out of cha f f ,  wine out of water,  
gold  out of f l a x ,  sugges t  t h e  sense  t h a t  t h i s  
f e a t  is mi racu lowl )  I continue t o  p lace  these  
words i n  quota t ion  marks because there  a r e  no 
genera l ly  accepted d e f i n i t i o n s  of the  terms aa 
they a r e  cu r r en t ly  being used. To use o t h e r  
terms, we can t r y  t o  teach what we know about 
how we read l i t e r a t u r e  t o  those who would l i k e  
t o  l ea rn  how we read i t ,  t o  those  who would l i k e  
t o  enjoy reading i t  too.  I f  our  goal  is not  t o  
i n t e r p r e t  i nd iv idua l  l i t e r a r y  works, we w i l l  not  
be teaching our s tuden t s  our i n t e r p r e t a t i o n s ;  
we w i l l  be teaching them our  understanding of 
how we a r r ived  a t  t he se  i n t e r p r e t a t i o n s  i n  a way 
t h a t  w i l l  enable  them t o  unders tand 'hw they read. 
Such self-examination of t h e i r  reading h a b i t s  can 
lead  t o  t h e i r  development as readers ,  t h inke r s ,  
and w r i t e r s .  

When we can show how our t h e o r e t i c a l  i nves t i -  
ga t ions  a r e  of importance t o  more p r a c t i c a l  con- 
cerns with teaching and l ea rn ing ,  we w i l l  f e e l  
f r e e r  i n  t h e  classroom, no t  "boxed in to"  i t .  Ad- 
dress ing such i s s u e s  w i l l  f o r tuna t e ly  not  move us 
"out of t h e  claesroom"; but i t  may move us "beyond 
the  academy. " 

Speaking of a confusion of values i n  the  prof- 
ess ion aa a whole, Smith seems t o  be genera l iz ing  
he r  personal  sense  o f  confusion of ro l e s  (scholar  
versus teacher) .  Cu l l e r ' s  remarks about the tenure 
system of rewards a r e  perhaps t o  t h e  po in t  i n  t h i s  
regard too. I f  we were t o  compare what European 
scho la r s  produce with what American scho la r s  do, 
I expect t h a t  we would f ind  both a g r e a t e r  pre- 
ponderance of textbooks i n  t h i s  country and a 
g r e a t e r  number of t h e o r e t i c a l  wr i t ings .  The form- 

er i s  not  s u r p r i s i n g  g iven the  a l l i a n c e  between our 
c u r r i c u l a  and t h e  publ ishing indus t ry  and given the  
l i n k  between scho la r sh ip  and profess ional  advance- 
ment. This l i n k  a l s o  s u s t a i n s  t h e  i nc reas ing  num- 
b e r  of t h e o r e t i c a l  w r i t i n g s  emerging i n  t h i s  country. 
Cu l l e r  observes t h a t  younger people genera l ly  do 
t h e  p r a c t i c a l  c r i t i c i s m ;  t he  co ro l l a ry  i s  t h a t  
a s soc i a t e  and f u l l  p ro fe s so r s  genera l ly  do the  
t h e o r e t i c a l  p ro j ec t s .  The system of rewards oper- 
a t e s  on a l l  l e v e l s .  Sabbat ica ls  and g ran t s  per- 
mi t t i ng  extended inqu i ry  without teaching responsi- 
b i l i t i e s  begin a f t e r  s i x  years of apprenticeship i n  
t h e  classroom. They go with t h e  t e r r i t o r y .  Unfor- 
t una t e ly ,  a f t e r  some explore  i t ,  they no longer  want 
t o  r e tu rn  t o  t he  classroom. 

A recent phenomenon accompanying the  t enu re  
squeeze i s  t h a t  a g r e a t e r  number of younger scholars  
a r e  attempting t o  do the  kinds of "larger" i nqu i r i e s  
t h a t  s e n i o r  s cho la r s  tended t o  do more na tu ra l ly .  
Sometimes young people must do these  p r o j e c t s  ncw 
i n  order  t o  achieve tenure  i n s t e a d  of a f t e r  they 
have achieved i t .  ( F i r s t  they publish p r a c t i c a l  
c r i t i c i s m  i n  graduate school  be fo re  t h e i r  d i s se r t a -  
t i o n s  a r e  f i n i shed ;  then they publish p i eces  of a 
more t h e o r e t i c a l l y  o r i en t ed  d i s s e r t a t i o n ;  next they 
con t r ac t  wi th  a un ive r s i t y  p re s s  t o  publ ish  the  
whole [perhaps revised]  d i s s e r t a t i o n ;  f i n a l l y ,  they 
engage g ran t s  and f e l l w s h i p s  t o  enable them t o  pur- 
sue extended research p r o j e c t s  unre la ted  t o  teaching, 
as they see  these  p r o j e c t s  sometimes.) 

I n  some cases ,  we may be uncorking o u r  wines be- 
f o r e  t h e i r  t ime, s o  t o  speak. We a r e  "boxing" our 
youthful  t a l e n t s  "into" research p ro j ec t s  before  
they have had an opportunity t o  range f u l l y  wi th in  
t he  academy and t o  develop and mature. A c e r t a i n  
wisdom of choice unde r l i e s  grea t  o r  even worthwhile 
p r o j e c t s  t h a t  younger p ro fe s s iona l s ,  s t uden t s  s t i l l ,  
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may no t  y e t  have a t t a ined .  Our more experienced 
mentors ( a l so  s t i l l  s tuden t s  as w e l l  as teachers)  
need t o  guide us c a r e f u l l y  s o  t h a t  we can develop 
ou r  t a l e n t s  i n  p r a c t i c a l  ways, movfng beyond the  
academy without landing e n t i r e l y  outs ide  of i t .  

Hassan observes the  " theo re t i ca l  concerns l a t -  
en t  i n  every i n t e r p r e t a t i o n .  " Similar ly ,  tesching 
i s  a p r a c t i c a l  app l i ca t ion  of theory,  even when i t  
i s  teaching about theory.  The goal of programs 
l i k e  the  NEH Summer Seminars f o r  College Teachers 
and the  NEH year-long Seminars i n  Residence i s  t o  
give s e n i o r  professors  oppor tuni t ies  t o  demonstrate 
t he  r e l a t i o n  between theory and p rac t i ce  f o r  those 
who w i l l  be teaching pr imar i ly  undergraduates. 
When s e n i o r  professors  who sha re  t h l s  goal  take p a r t  
i n  such programs, they i n s p i r e  o thers  t o  emulation. 

But "emulation" is  not  "devotion. " When Smith 
speaks of devotion t o  l i t e r a r y  s t u d i e s ,  she presents  
these s t u d i e s  as  a kind of r e l i g ion .  Like Joyce's  
young he ro ' s  worship of  Mangan's s i s t e r  i n  "Araby," 
t h i s  a t t i t u d e  toward l i t e r a r y  s tud ie s  can lead  t o  
d is i l lus ionment  with t h e  " f a i r . "  And i t  cannot a t -  
t r a c t  t h e  s tudent  whose cu r r en t  values a r e  f a r  more 
m a t e r i a l i s t i c  than e i t h e r  s p i r i t u a l i s t i c  o r  ideal -  
i s t i c .  Yet,  given t h i e  person's own i n t e l l e c t u a l  
and emotional c a p a b i l i t i e s  f o r  g r w t h ,  he o r  she is 
the  one who s tands  t o  ga in  s o  much personal ly  from 
understanding what we enjoy about reading and w r i t -  
ing. We s t and  t o  ga in  personal ly  and profess ional ly  
from sha r ing  both understanding and enjoyment, what 
we k n w  about l ea rn ing  through l i t e r a t u r e ,  with any- 
one who wants t o  l e a r n  too. I t  would be se l f -defea t -  
ing  t o  keep i t  t o  ourse lves .  
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" In t e rp re t a t i on  Beyond In t e rp re t a t i on :  Semiotic 
Chain a s  Hermeneutic Sp i r a l "  

Out l ine  of a r t i c l e  i n  progress by Paul Hernadi 

Univers i ty  of Iowa 

Three Axioms of In t e rp re t a t i on  
1 .  Authors communicate 
2 .  Texts conceal 
3. Readings d i s c l o s e  

Three Modes of Meaning 
1. Language a s  Signal:  Communication by ( inspi red?)  

author 
2 .  Language a s  Symptom: Concealment wi th in  

(problematic?) t e x t  
3. Language a s  Experience: Disclosure through 

(congenial?) reader  

Three Phases of In t e rp re t a t i on  
1. Expl ica te  what i s  s a id  and how (cf .  Pe i r ce  on 

symbol) 
2 .  Explain what i s  concealed and why ( c f .  Pei rce  on 

index) 
3. Explore what i s  d isc losed and through whom 

(cf .  Pe i r ce  on icon) 

Expl ica t ion ,  Explanation,  Exploration: Procedures 
and Proponents 
1. Re-construction o r  "objective i n t e rp re t a t i on"  -. 

(Schle iermcher ,  Be t t i ,  Hirsch) 
2 .  Deconstruction o r  t h e  "hermeneutics of suspicion" 
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(Marx, Nie tzsche ,  Freud; o r ,  i f  you p r e f e r  
s o u f f l e  t o  Sauerbra ten ,  A l t h u s s e r ,  Der r ida ,  
Lacan) 

3. P a r t i c i p a t i o n  o r  t h e  " fus ion  of  hor izons"  
(Humboldt, W i t t g e n s t e i n ,  Gadamer) 

The l ienneneutic S p i r a l  ( c f .  P e i r c e  on "unlimited 
semiosis")  
S i g n a l s  and symptoms d i s c l o s e  meaning 
Each s ta tement  of  what has been d i s c l o s e d  awai t s  
f u r t h e r  e x p l i c a t i o n  a s  s i g n a l  and f u r t h e r  explana- 
t i o n  a s  symptom 
Such e x p l i c a t i o n s  and e x p l a n a t i o n s  i n  t u r n  awai t  
e x p l o r a t i o n s  of  what t h e y  d i s c l o s e  a s  s i g n a l s  and 
symptoms 
And s o  on 
And s o  f o r t h  
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RALPH COHEN, U n i v e r s i t y  of V l r g i n i a  
JOEIATtIAN CULLER, C o r n e l l  Univers i  t y  
VLADYSLAW GODZICH, U n i v e r s i t y  of Minnesota , 

PAUL HEAFLADI, U n i v e r s i t y  of Iowa 
MARY LOUISE PRATT, S tanford  Univers i ty  
GEHALD PRIEJCE, U i ~ i v e r s i t y  of Pennsylvania 
ERIC RARKIN, U n i v e r s i t y  of t4ichigan 

What is a  n a r r a t i v e  & Persuas ion  
a r e  n a r r a t i v e  t h e o r i e s  g o t h i c  romance 
needed? s c i e n c e  f i c t i o n  

Hhy choose one  r t a r r d t i v e  " L i t t l e  Red Riding Hood" 
theory  over  another?  "Araby" 

How i s  n a r r a t i v e  theory  -- The - World Accordinq t o  Garp 
r e l a t e d  t o  t h e  l i t e r a r y  h i s t o r i o g r a p h y  
h i s t o r y  o f  n a r r a t i v e s ?  au tobiography  

What is t h e  p e r t i n e n c e  o f  c a s e  h i s t o r y  
n a r r a t i v e  t h e o r y  o u t s i d e  
t h e  s tudy  o f  t h e  nove l?  



S C E  R E P O R T S  

THIS COlJFEREttCE AIMS FOR A WlDE RANGING EXCHANGE OF 
OPINION REGARDING THE STATUS At@ USE OF tNRRATIVE THEORY 
TODAY. ItJDIVIDUAL PANELISTS WILL DEVELOP THEIR 
PERSPECTIVES It4 THE COURSE OF FOUR PANEL DISCUSSIOIIS 
ON THE ISSUES LISTED ABOVE. RESPOIISE TO THESE 
DISCUSSIONS, I N  SMALL GROUP MCLTINGS IMMEDIATELY 
FOLLO\VIt4G THE PAtlELS, WILL TCST THE PUBLIC 
PERSPECTlVES OF THE PANELISTS TIiHOUGH ATTEliTIOtl 
TO INDIVIDUAL TEXTS, SOHE or \VIIICH ARE LISTED ABOVE. 
PANELS AblD DISCUSSION CROUPS WILL UE MODERATED BY 
MEMDWS OF THE LITERATURE DEPAIITMEIITS AT IIIDIAIIA 
UNIVERSITY AtlD OF THE SOCIETY FOR CRITICAL CXCHAIlCE. 

Those i r r te res ted i n  a t t end ing  dre urged t o  contact  
P a t r i c l a  Hark in  Sosnoski (Society f o r  C r i t i c a l  
Exchange, B Oel~artment o f  Engl ish,  Miami Un i ve rs i t y ,  
Oxford, Ohlo 45056) o r  David 0le)ch (Depdrtment of  
Engl ish,  Ind iana U n i v e r s i t y ,  Uloomington, Indiana 
47401) f o r  a f u l l  d e s c r i p t i o n  o f  the  confererrce and 
a room rese rva t i on  card  i n  the Indlana Memorial Union 

SCE R E P O R T S  

F r i day ,  24 October 

9 - 10:30 Panel 1: What i s  a n a r r a t i v e  and what i s  
a theory o f  n a r r a t i v e ?  

Why do people c reate  n a r r a t i v e  theor ies? 
Are t h e o r i e s  judged i n  terms o f  p r a c t i c a l  
value o r  i n t r i n s i c  coherence o r  both o r  
n e i t h e r ?  I s  any discourse on na r ra t i ve  
a l s o  a theory? I s  a theory a model? 
paradigm? a set  o f  hypotheses? concepts? 
ru les?  o r  what? 

Pane l l s t s :  Jonathan Arac, Ralph Cohen, 
Paul Hernadi, E r l c  Rabkin 

Chair :  David B l e l c h  

11 - 12:15 Small Group Discussions: Do these t e x t s  
need a theory  o f  na r ra t i ve?  

( 1 )  3oirn I r v i n g ,  The World Accordin 
t o  a; Discussion Leader: Ka t i e  - 
Finney, Kent S ta te  U n i v e r s i t y  

( 2 )  Jane Austen, Persuasion; Discussion 
Leader: Michael Rosenblum, Indlana 
U n i v e r s i t y  

( 3 )  Herman M e l v i l l e ,  Tile Confidence Man; 
Discuss lon Leader: Mlchael  Finney, 
Youngstown Sta te  U n l v e r s i t y  

(4 )  Robert Penn Warren, A l l  the  King's 
Men; Discussion Leader: Ingeborg - 
Hoesterey, Ind iana U n i v e r s i t y  



SCE R E P O R T S  

Friday, 24 October, cont'd 

L U N C H  

2 - 3:30 Panel 11: Why Choose One Narrative Tt~eory 
Over Another? 

Can a taxonomic narrative poetics produce 
more than t r i v i a l  resul ts?  Must narrative 
theory be related to a theory of text-  
production or text-reception? 

Panelists: 3ondthan Culler,  Wladyslaw 
Codzich, Mary Louise Pra t t ,  
Cerald Prince 

Chalr: games Sosr~oskl 

4 - 5:15 Small Croup Discbssions: How I~ave 
part icular  narrative theories illumir~ated 
the following sor t s  of narrative? 

( 1 )  Science Fiction; Tcxt: Crlc Rabkin, 
The Fantastic Li terature;  Discussion - 
Leader: Scott Sanders, Indiana Univ. 

(2 )  The Short Story; Texts: 3ames 3oyce's 
"Araby ," Seymour Chatman, Story and 
Discourse; Dfscussion Leader: Wallace 
Martin, University of Toledo 

(3)  The Folk or Fairy Tale; Texts: "Li t t le  
Red Riding Ilood," Gerald Prince, A 
Cra~nmar of Stories; Discussion Leader: --- 
Eugene H. Klntgen, Indiana Univ. 

D I H N E H  

SCE R E P O R T S  

Friday, 24 October, cont 'd 

8 - 9:30 Small Croup Discussions: How a r e  
individual narrative theories socially 
and professionally authorized? 

(1)  By men; Text: Judith Fet ter ley,  The 
Resis t ing Reader; Discussion Leader: 
Wendy Deutelbaum, University of Iowa 

( 2 )  By individual claims of authority; 
Text: Jacques Derrida, Cranmatology; 
Discussion Leader: Armine Kotin, 
University of I l l i n o i s  

( 3 )  By the university curriculum; Dis- 
cussion Leader, Susan M. EllLott, 
Clark University 

(4) By linkage with thought from other 
dlscipl ines;  Texts: Pierre  Machery, 

University of washingto; 

Saturday, 5 October 

9 - l0:30 Panel 111: How is Narrative Theory Related 
t o  the Literary History of 
Narratives? 

What is l i t e r a r y  history and is i t  i t s e l f  
a narrat ive? Does the  idea of l i t e r a r y  
history imply a theory of narrative? How 
does narrat ive theory account f o r  changes 
i n  narrat ive forms? Must a narrat ive 
poet ics  be synchronic? 



S C E  R E P O R T S  

Saturday ,  25 October,  c o n t ' d  

P a n e l i s t s :  Jonathan Arac, Ralph Cohen, 
Wladyslaw Godzich, Gerald 
P r i n c e  

Chair :  P a t r i c i a  Harkin Sosnoski  

11 - 12:15 Small  Croup Discussion:  How have n a r r a -  
t i v e  t h e o r i e s  i l l u m i n a t e d  t h e  fo l lowing  
h i s t o r i c a l  phenomena? 

( 1 )  D i f f e r e n t  conventions i n  t h e  same 
p e r i o d ;  Texts:  Mil ton,  P a r a d i s e  
Los t ,  Dryden, Absalom a w o p h e l ;  - 
Discuss ion  Leader : ~ a r x l l  Crossman, 
Blackburn Col lege  

( 2 )  The same genre  i n  d i f f e r e n t  p e r i o d s  
- -oo th ic  romance; Texts: Mary 
sh ; i ley ,  ~ r a n k e n i t e i n ;  3oseph Conrad, 
The Heart  o f  Darkness; Discuss ion  ---- 
Leader: P a t r i c k  B r a n t l i n g e r ,  Indiana 
U n i v e r s i t y  

1 3 )  The r e c u r r e n t  theme; "Cupid and .-. 
Psyche" from The Goiden ASS o f  Lucius 
Apule ius ,  "Beauty and t h e  Beas t , "  
" L i t t l e  Red Rid ing  Hood"; Discussion 
Leader: Linda ~ e ~ h ,  Ind iana  Univers i ty  

L U N C H  

2 - 3:30 Pane l  IV: What is t h e  Scope of  Nar ra t ive  
Theory? 

Does n a r r a t i v e  theory  a p p l y  on ly  t o  t h e  
novel? o n l y  t o  a e s t h e t i c  phenomena, but  
i n c l u d i n g  a r t ,  w s i c ,  and dance? What 

S C E  R E P O R T S  

Saturday ,  25 October,  c o n t ' d  

forms can  n o t  be cons t rued  a s  n a r r a t i v e ?  
Can any " n a t u r a l "  boundar ies  f o r  
n a r r a t i v e  t h e o r y  be determined? 

P a n e l i s t s :  Sonathan C u l l e r ,  Paul  Hernadi, 
Mary L o u i s e P r a t t ,  E r i c  Rabkin 

Chai r :  Matei  Calinescu 

4 - 5:15 Small Croup Discuss ions :  How can  n a r r a t i v e  
t h e o r y  i l l u m i n a t e  t h e  fo l lowing  n a r r a t i v e  
forms? 

( 1 )  Myths o f  Or ig in ;  Texts: Mircea E l i a d e ,  
M t h  and R e a l i t y ,  Rene C i r a r d ,  
6 1 ~  and Representa t ion  i n  t h e  
Myth ica l  Text"; Discuss ion  Leader: 
Oscar Kenshur, Indiana U n i v e r s i t y  

( 2 )  Autobiography; Text: Sean-Paul S a r t r e ,  
IVords; Discuss ion  Leader: John Eakin,  - 
I n d i a n a  U n i v e r s i t y  

( 3 )  Informal Persona l  N a r r a t i v e ;  Text: 
t o  be  d i s t r i b u t e d ;  Discuss ion  Leader: 
Sandra K. D. S t a h l ,  I n d i a n a  Univ. 

(4)  His tory ;  Text: t o  be announced; 
Discuss ion  Leader: Lee S t e r r e n b u r g ,  
Ind iana  U n i v e r s i t y  

Sunday, 26 October 

9 - 11:OO Informal Discuss ion  



SCE REPORTS 

Sunday, 26 October,  c o n t ' d  

( 1 )  Who a t  t h i s  conference  a g r e e s  w i t h  
o t h e r s  a t  t h e  conference ,  and do 
t h o s e  i n  agreement need t o  meet t o  
e s t a b l i s h  t h e i r  common a s s e n t ?  

( 2 )  Can one c h a r a c t e r i z e  any u n i f i e d  
knowledge d e r i v i n g  from t h i s  
conference?  Is i t  worthwhile 
r e p o r t i n g  t h e  proceedings ,  and i f  
s o ,  t o  whom? 

SCE REPORTS 

MLA SPECIAL SESSION --- 
Houston, Texas 

December 27-30, 1980 

"DECONSTRUCTIVE CRITICISM: DIRECTIOIIS" 
(Organized by SCE) 

Chair :  Vincent B. L e i t c h ,  Mercer Univers i ty  

Panel:  Barbara Johnson, Yale U n i v e r s i t y  
Joseph N. R idde l ,  UCLA 
William V .  Spanos, SUNY, a t  Binghamton 

Comnentators: 

Je r ry  Al ine  f l i e g e r ,  Rutgers  U n i v e r s i t y  
J e r r o l d  Hogle, U n i v e r s i t y  of  Arizona 
Andrew Parker ,  U n i v e r s i t y  of Chicago 

A S e l e c t e d  Bibliography:  

Richard A .  Barney, Miami Univers i ty  (Ohio) 

For f u r t h e r  i n f o r m a t i o n ,  c o n t a c t :  

Professor  Vincent  8. Leitct t  
Department of  E n g l i s h  
Mercer U n i v e r s i t y  
Macon, Georgia 31207 



SCE REPORTS 

MIA SPECIAL SESSION 

Houston, Texas 
December 27-30, 1980 

"DESIGNING COURSES IN CRITICISM: 
A WORKSHOP" 

Discussion Leaders: 

Leroy Searle, University of Washington 
Jeffrey Peck, University of Washington 
Jeffrey Plank, Georgia Institute of 

Technology 

w his workshop will consist of close 
examinations of several semple course 
descriptions, and discussions of peda- 
gogical problems in designing and 
teaching courses in criticism. 

 or further information, contact: 

professor Leroy Searle 
English Department GN-30 
University of Washington 
Seattle, WA 98195 

S C E  REPORTS 

NLA SPECIAL SESSION --- 
"NEW DIRECTIONS I N  LITERARY STUDY: 

POLITICAL AND SOCIAL IMPLICATIONS OF 
INSTITUTIONALIZXNC LITERATURE THROUGH TEXTBOOKS" 

Chair: Susan E l l i o t t ,  Clark University 

Papers: "Contemporary Poetry in  t h e  Classroom," Evan 
Watkins, Michigan S t a t e  University 

"Shelley and t h e  Myth of Linear Narrative," 
Stewart Peterfreund, Northeastern University 

"Setting Standards f o r  Soc ia l i za t ion  Through 
Fairy  Tales: Charles Pe r rau l t  and His 
Followers," Jack Zipes, University of 
Wisconsin a t  Milwaukee 

"Why a r e  Introductory Texts t o  L i t e r a t u r e  Un- 
theoret ica l?"  James 3. Sosnoski, Miami 
University (Ohio) 

Note: This spec ia l  sess ion focuses on the  consequences 
of  using textbooks i n  presenting l i t e r a t u r e  i n  
academic i n s t i t u t i o n s .  An aim of the  se s s ion  is t o  
de f ine  ways i n  which t h e  use of textbooks i n  c l a s s -  
room teaching c o n t r o l s  and shapes the  reading and 
teaching of books, and even the  formation o f  soc ia l  
and p o l i t i c a l  a t t i t u d e s .  It aims t o  answer the  
question "How do textbooks which make use o f  
l i t e r a t u r e  a f f e c t  responses t o  i t ? "  

For cop ies  of papers,  send $2 to: 

Professor Susan E l l i o t t  
19 Sorrento S t r e e t  
Worcester, MA 01602 

Note: Susan E l l i o t t  has begun negot ia t ions  f o r  a f f i l i a -  
t i o n  of  SCE with ItEMLA, and t h e r e  may be a specia l  
s e s s ion  sponsored by t h e  Society a t  t he  1981 



SCE REPORTS 

convent ion  i n  Quebec, t o  be  he ld  A p r i l  9-11, 
under t h e  sponsorsh ip  o f  L I U n i v e r s i t y  Lava1 a t  
l e  Chateau Frontenac .  Prof .  E l l i o t t  h a s  l e f t  
t h e  t o p i c  open, and w i l l  w a l t  t o  deve lop  a 
s p e c i f i c  program u n t i l  s h e  knows i f  any SCE 
members a r e  i n t e r e s t e d .  Anyone who would l i k e  
t o  p a r t i c i p a t e  should  w r i t e  P r o f e s s o r  E l l i o t t  
a t  t h e  above a d d r e s s .  

SCE R E P O R T S  

MMLA SPECIAL SESSIOtf --- 
Minneapolis ,  Minnesota 

November 6-8,  1980 

"THE WORK OF WOLFGANG ISEH" 
(Organized by SCE) 

Sess ion  Organizer:  P a t r i c i a  Harkin Sosnoski ,  Miami 
U n i v e r s i t y  (Ohio) 

Panel:  Rudolf Kuenzl i ,  U n i v e r s i t y  of  Iowa 
Michael F inney ,  U n i v e r s l t y  o f  Youngstown 
John Paul  Riquelme,Southern Methodist Univ. 

Respondent: Wallace Mart in,  U n i v e r s l t y  of Toledo 

For f u r t h e r  in format ion ,  c o n t a c t :  

P r o f e s s o r  P a t r i c i a  t larkin Sosnoski  
Department of  Engl i sh  
Miami U n i v e r s i t y  
Oxford, Ohio 45056 



SCE REPORTS 

MMLA SPECIAL SESSION --- 
WORKSW: THE CONCEPT OF "LITFBARY COMPETEIICE" 

(Organized by SCE) 

Chair: James 3. Sosnoski, Miami University (Ohio) 

Topic: Is the concept of " l i t e ra ry  competence" a s  
delineated by 3onathan Ct~l ler  in  Structural is t  
Poetics heuris t ic? - 

Panel: David Bleich, Indiana University 
Richard Bjornson, Ohio State  University 
3ohn Brenkman, University of Wisconsin 
Susan E l l i o t t ,  Clark University 
Wladyslaw Godzich, University of Minnesota 
Tom Lewis, University of Iowa 

For further informtion,  contact: 

Professor 3ames 3. Sosnoski 
Department of English 
Miami University 
Oxford, Ohio 45056 

SCE REPORTS 

W t A  SPECIAL SESSION 
7-- 

Atlanta, Georgia, Pedchtree Plaza 
November 6-8, 1980 

"POST-STRUCTURALISM: ASSESSMENT AND flEW DIRECTIONS" 
(Organized by SCE) 

Chair: Vincent B. Leitch, Mercer University 

Panel: 3ohn P. Leavey, 3r. ,  Unlversity of Florida 
Victor Kramer, Georgia State  University 
3ulie Ann Lepick, Texax A&M University 

For further information, contact: 

Professor Vincent 0. Leitch 
Department of English 
Mercer University 
Macon, Georgia 31207 



S C E  R E P O R T S  

XMIA SPECIAL SESSION --- 
Memphis, Tennessee 

October 30-November 1, 1980 

"THE FROOLEMATICS OF THE SELF I N  
CONTEMPORARY LITERARY THEORY" 

(Organized by SCE) 

Chai r :  3 u l i e  Ann Lepick,  Texas A&M U n i v e r s i t y  

Papers: "The S e l f  a s  S t o r y , "  James 3. Sosnoski ,  Miami 
U n i v e r s i t y  (Ohio) 

" ~ d l h n e  Sixoux and t h e  Decons t ruc t ion  o f  t h e  
Propre ,"  Bryan Duren, U n i v e r s i t y  o f  Texas 
a t  Aus t in  

l ' S e l f - O b j e c t i v i c a t i o n :  The Or ig in  of  t h e  Se l f  
i n  I n t e r p r e t a t i o n , "  David R.  Shumway, Miami 
U n i v e r s i t y  (Ohio) ' 

For f u r t h e r  in format ion ,  c o n t a c t :  

P r o f e s s o r  J u l i e  Ann Leplck 
Department of  Engl i sh  
Texas M M  U n i v e r s i t y  
Col lege  S t a t i o n ,  TX 77843 

Note: T h i s  y e a r  marks t h e  f i r s t  t ime i n  SCMLA1s h i s t o r y  
t h a t  a  s p e c i a l  s e s s i o n  has  been devoted s p e c i f i c a l l y  
t o  l i t e r a r y  t h e o r y ,  I n  1981, t h e  s p e c i a l  s e s s i o n  
w i l l  be  e l e v a t e d  t o  s p e c i a l  s e c t i o n  s t a t u s .  Prof.  
Lepick is  working t o  provide  a r e g u l a r  forum f o r  
d i s c u s s i o n  of t h e o r e t i c a l  i s s u e s  i n  coming years ,  
and encourages those  i n t e r e s t e d  i n  p a r t i c i p a t i n g  t o  
c o n t a c t  her  a t  t h e  above address .  


